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Smartly designed social-emotional learning (SEL) programs are driven by a sound
assessment of children’s social–emotional strengths and weaknesses. Sound SEL
screening assessments are theoretically well aligned with a competency model
guiding intervention; are time efficient to complete; yield reliable scores; and,
perhaps most importantly, are proven to yield scores predictive of children’s
SEL functioning. Because SEL skills are commonly thought to influence students’
academic accomplishments, it is also desirable to concurrently screen for key
academic behaviours and their related achievement outcomes. This intervention
brief describes how to screen a classroom or an entire school and identify
children’s SEL skill areas that need improvement using the SSIS SEL Edition
Screening/Progress Monitoring Scales (Elliott & Gresham, 2017a).
Overview of the SSIS SEL Edition screening/progress monitoring scales
The SSIS SEL Edition screener is a brief, time efficient (30 mins), classwide-focused, criterion-referenced set
of rating rubrics completed by teachers. Students’ strengths and improvement areas are assessed across five
SEL domains (self-awareness, self-management, social awareness, relationship skills, responsible decision
making) and three academic competencies (motivation to learn, reading skills, and mathematics skills).
These performance level rubrics can be used with students in nursery through Year 13 as a universal
screening tool to assess their social–emotional and academic functioning and can also be used as a
monitoring tool to evaluate changes in social–emotional and academic functioning several times over a
period of weeks for a comprehensive intervention.
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SSIS SEL Screener
The SSIS SEL screener provides
a definition for each SEL domain
based on the Collaborative for
Academic, Social, and Emotional
Learning (CASEL) competency
framework (CASEL, 2012). Each
domain is assessed via a fivelevel criterion-referenced rubric
that defines behaviours and skills
associated with typical
performance of a student rated
at each level. The rating rubric
for Relationship Skills illustrates
the assessment format used to
rate each of the eight skill areas
for each student. Specifically, a
rating of 3, 4, or 5 indicates a
student is generally proficient
on the assessed competency;
a rating of 2 typically indicates
emerging demonstration of
skills; and a rating of 1 indicates
the demonstration of an at-risk
level of skills in the assessed
competency domain.

Relationship Skills
Establishing and maintaining healthy and rewarding relationships with diverse individuals
and groups. This includes communicating clearly, listening actively, cooperating, resisting
inappropriate social pressure, negotiating conflict constructively, and seeking and offering
help when needed.
A student at this performance level demonstrates most of the following:

Level
5

• Exceptional communication and cooperation skills
• Excellent self-control and ability to resist inappropriate peer pressure
• Outstanding skills for negotiating conflict solutions
• Excellent understanding of when to ask for help and when to offer help to others
A student at this performance level generally does not need additional instruction
to improve his/her relationship skills.
A student at this performance level demonstrates most of the following:

4

• Proficient communication and cooperation skills
• Very good self-control and ability to resist inappropriate peer pressure
• Substantial skills for negotiating conflict situations
• Very good understanding of when to ask for help and when to offer help to others
A student at this performance level may benefit from additional instruction to
improve his/her relationship skills.
A student at this performance level demonstrates most of the following:

3

• Adequate communication and cooperation skills
• Good self-control and ability to resist inappropriate peer pressure
• Some skills for negotiating conflict situations
• Good understanding of when to ask for help and when to offer help to others
A student at this performance level often is in need of additional instruction to
improve his/her relationship skills.
A student at this performance level demonstrates most of the following:

2

• Few communication and cooperation skills
• Limited self-control and ability to resist inappropriate peer pressure
• Limited skills for negotiating conflict situations
• Poor understanding of when to ask for help and when to offer help to others
A student at this performance level is in need of additional instruction to improve
his/her relationship skills.
A student at this performance level demonstrates most of the following:

1

• Very few communication and cooperation skills
• Very limited self-control and ability to resist inappropriate peer pressure
• Very poor skills for negotiating conflict situations
• Very poor understanding of when to ask for help and when to offer help to others
A student at this performance level is in need of additional intensive instruction to
improve his/her relationship skills.

Recent research on the SSIS SEL screener with nearly 300 children in one primary school indicated the
teacher-completed screener was well-aligned with the CASEL model of SEL competencies and provided
educators a time-efficient, sensitive, and reliable measure that effectively identified students at-risk socially
and academically (Elliott, Davies, Frey, Gresham, & Cooper, 2018). Teachers also reported the screener was
easy to use and provided straight-forward results that linked to the SSIS SEL CIP.
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More information on SEL programs
The subsequent briefs in this Intervention Simplified series include:
(1) how to teach a key skill in each of the five SEL domains
(2) how to monitor students’ progress and outcomes of an SEL intervention program.
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To learn more about the SSIS SEL Edition assessments and
intervention products, visit Pearsonclinical.co.uk/SSISSEL.

Pearsonclinical.co.uk
Copyright © 2019 Pearson Education. All rights reserved. Pearson and SSIS are trademarks, in the US and/or
other countries, of Pearson plc. CLINA15775–19736 EL 5/19
Version 1.0 | Clinical | November 2021 | DCL1: Public

